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ABSTRACT 

ONLINE LEARNING DURING COVID-19 

Mollie Smith  

Master of Digital Media 

Digital Media 

Ryerson University, 2021 

Ever since the Coronavirus, COVID-19, pandemic hit in early 2020, most, if not all, 

institutions have been affected due to the mass amount of lockdowns worldwide. Education 

systems across Canada and the globe have experienced multiple impacts of the COVID-19 

(Azzi-Huck & Shmis, 2020). On March 13, 2020, Toronto’s Ryerson University transitioned 

from in-person delivery to online delivery (Ryerson University, 2020). As we continue to learn 

in virtual settings, the question I raised is: How has online learning affected students, faculty, and 

staff members during a global pandemic? This project will show the myriad ways in which 

university individuals were impacted when their education transitioned from in-person delivery 

to an online/virtual setting during a global pandemic. Throughout the paper, the major research 

project will try to achieve a more robust and deeper emotional understanding of how technology 

affects individuals’ creativity, productivity, social interactions, and mental and physical wellness 

in their daily functionality. The approach for this project will be gathering qualitative interviews 

about various post-secondary institution’s experiences. Instead of a case study, the project will 

employ a journalistic lens by conducting interviews that will include students currently studying 

under the umbrella of The Creative School2. Through my reporting and my research, I will 

present the findings through a work of journalism. 

                                                
2 The Creative School was originally named the Faculty of Communication and Design but underwent a name 
change in August 2021. 
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1. INTRODUCTION 

COVID-19, also known as the “novel coronavirus,” is “named as severe acute respiratory 

syndrome coronavirus 2 (SARS-CoV-2)” (Zhang et al., 2020).  The virus “belongs to the family 

of the pathogen that is responsible for respiratory illness linked to the 2002–2003 outbreak 

(SARS-CoV-1)” (Zhang et al., 2020). The “SARS-CoV-2” pathogen is categorized as a virus due 

to how contagious the disease is, spreading “through droplets of saliva or discharge from the 

nose when an infected person coughs or sneezes” (World Health Organization, 2020). The 

Wuhan Municipal Health Commission reported the first identified case of COVID-19 in the city 

of Wuhan in Hubei Province, China on December 31, 2019 (WHO, 2020). Since the first 

identified case in Wuhan in 2019, the coronavirus has spread to more than “220 countries and 

territories” across the globe (World O Meter, 2020). As of August 30, 2021, the World Health 

Organization (WHO) has reported: “216,303,376 confirmed cases of COVID-19,” which 

includes “4,498,451 deaths” (World Health Organization, 2020). The COVID-19 pandemic has 

escalated throughout the world, where every global citizen has had to adjust to a new normal 

through shutdowns, lockdowns, limited travelling, loss of jobs, economic shutdowns, decrease in 

access to essential services (especially healthcare) and various other institutions. The education 

sector has also been seriously impacted by the virus. Education systems have been primarily 

delivered through in-person interactions in a classroom setting. On the other hand, some classes, 

depending on the course/subject matter, can be taught through a hybrid of online and in-person 

delivery. However, due to the novel coronavirus pandemic, most educational institutes have 

transitioned, often unprepared, to distance online/virtual delivery. 

Although having courses delivered online provides flexibility for students, teachers, and 

program staff workers, it is not ideal for conducting university courses online during a pandemic. 
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Issues can arise such as technological difficulty, internet connection troubles and digital screen 

burnout. When the global shutdowns started to occur in March 2020, several articles were 

published on how universities dealt with the transition of learning delivery, the rate of adapting 

to the new environment and individuals dealing with new situations while in the middle of a 

global pandemic.  

 

Research Objective 

The main objective for this major research project will be to provide several university 

personnel perspectives on their either positive, negative and/or mixed experiences with online 

learning during the COVID-19 pandemic.  

 

Contributions 

A contribution towards the major research project will be a journalism piece combining 

students’ lived experience of the pandemic with early research on the impact of the pandemic on 

university education. 
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2. LITERATURE REVIEW 

This journalism project explores and furthers three areas of previously mentioned 

literature. The first area is the effects/impacts of the COVID-19 Pandemic. The second area is 

online delivery. Furthermore, the third area is the technology utilized for online delivery. 

 

2.1 Covid-19 Affects/Impacts 

 Ever since the COVID-19 pandemic escalated throughout the world, every global citizen 

has had to adjust to a new normal through shutdowns, lockdowns, limited travelling and various 

other institutions. This includes educational institutions. Delivering one’s education is done 

through in-person interactions in a classroom setting. On the other hand, some classes, depending 

on the course/subject matter, can be taught through a hybrid of online and in-person delivery. 

However, due to the novel coronavirus pandemic, most, if not all, educational institutes have 

been forced to make the transition from “traditional face-to-face classes into fully online, 

blended, or web-facilitated courses” (Keengwe & Kidd, 2010, p. 533). Technology now being 

used to deliver people their education raises concerns about how technology impacts humans, 

especially during a global pandemic such as the COVID-19. This section of the literature review 

will dive into accepting this new reality, the challenges of this new setting, and how the 

pandemic has impacted their mental and physical wellbeing.   

 

2.1.1 Acceptance of New Reality 

Since the pandemic was declared back in March of 2020, there are plenty of articles on 

the adaptability of conducting studies in a remote setting.  

The article, Advantages, Limitations, and Recommendations for online learning during 
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COVID-19 pandemic era, mentions how switching to online learning during this pandemic has 

positively changed higher education. Online learning has encouraged post-secondary institutions 

to become more flexible. When it came to the faculty members, they believed that “online 

learning helped ensure remote learning” as it was “manageable” and that the “students could 

conveniently access teachers and teaching materials” (Mukhtar et al., 2020, p. 2-3). Online 

learning does ease “administrative tasks such as recording....lectures and marking attendance” 

(Mukhtar et al., 2020, p. 3-4). One thing that both students and faculty mentioned was how 

“online learning modalities had encouraged student-centeredness during this lockdown situation” 

by making the student becoming “self-directed learners” through learning “asynchronously at 

any time in a day” (Mukhtar et al., 2020, p. 4). A benefit of online learning is that it “reduced” 

the “use of travelling resources and other expenses” (Mukhtar et al., 2020, p. 3).  

In another article, Adaptability to a Sudden Transition to Online Learning During the 

COVID-19 Pandemic: Understanding the Challenges for Students, a positive commentary for 

adapting to an online learning environment and structure “increases in levels of belonging and 

mattering” shows “improvements in students’ levels of attention, motivation, learning, and 

meeting expectations” (Besser et al., 2020).  

 

2.1.2 Challenges to New Setting 

 However, the sudden transition to online learning environments during the pandemic has 

presented multiple challenges.  

In the article by Mukhtar et al., two massive challenges or “limitations” identified were 

“inefficiency” and “maintaining academic integrity” (2020, p. 3). Both teachers and students 

mentioned, “through online learning modalities,” they could not “teach and learn practical and 
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clinical work” (Mukhtar et al., 2020, p. 4). There also was a “lack of immediate feedback” from 

teachers that they could not or were “unable to assess students’ understanding” of the lectured 

material (Mukhtar et al., 2020, p. 4). One thing that was noted “as a limitation” is that 

“students…. reported limited attention span and resource-intensive nature of online learning” 

(Mukhtar et al., 2020, p. 4). Another thing that teachers mentioned was how “students 

misbehaved and tried to access online resources during assessments” (Mukhtar et al., 2020, p. 4). 

There was also a concern or fear of “lack of discipline” and “plagiarism” (Mukhtar et al., 2020, 

p. 3).  

Another article, Closure of Universities Due to Coronavirus Disease 2019 (COVID-19): 

Impact on Education and Mental Health of Students and Academic Staff, brings up multiple 

challenges. The challenges mentioned was the shift “from Face-to-Face to Online Classes,” the 

quality in “assessment and evaluation,” the ability to accommodate “international students” 

adequately, the amount of recent “travel restrictions” being imposed, the access to “support 

services from the universities,” and the massive increase in “mental health” wellbeing (Sahu, 

2020, p. 2-4). 

 

2.1.3 Mental and Physical Wellbeing 

 One of the biggest concerns with the recent pandemic is how it affected higher education 

personnel’s mental health and physical wellbeing.  

Before COVID, students, faculty and staff members dealt with high stress levels, time 

management and other factors making learning very difficult. Now, with the introduction of the 

global pandemic, “researchers have already begun to document the heightened anxiety and 

distress among people going through the pandemic” (Besser et al., 2020, p. 1). During this time, 
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many university students have to deal with “the sense of isolation and loneliness” due to the 

increased “guidelines to engage in physical isolation or social distancing” (Besser et al., 2020, p. 

1). They mentioned that the pandemic has caused many to feel “uncertainty and ambiguity” 

about the future (Besser et al., 2020, p. 2).  

The article, COVID-19 and Distance Learning: Effects on Georgia State University 

School of Public Health Students, mentions how the pandemic has added new worries that 

expand upon uncertainty and ambiguity. There was a moderate or extreme concern from students 

that they would contract the novel virus, while “the majority of the students were concerned 

about” COVID-19 affecting “the health of close family members and friend’s” (Armstrong-

Mensah et al., 2020, p. 5). Financially, the article reported that “13.4%” of students “had lost 

their jobs,” about “14% were furloughed,” and about “19.9% were working at places where 

business” was slowing down (Armstrong-Mensah et al., 2020, p. 5). When it came to 

international students, many were “financially affected” due to “the global situation…. Exchange 

rates” that COVID-19 created (Armstrong-Mensah et al., 2020, p. 5). In general, about “36.8% 

of students...daily lives” were affected, about “31.9%” were “moderately affected,” and about 

“2.2%” were “not been impacted at all” (Armstrong-Mensah et al., 2020, p. 5).  

In another article, Panoramic view of digital education in COVID-19: A new explored 

avenue, one thing brought up was a health concern with technology. The article addresses that 

online learning is “causing health hazards” that are “affecting their eyesight” due to the “greater 

exposure to screens” when utilizing technological devices (Maity et al., 2021, p. 14). Using 

digital devices and platforms “can hamper their imagination and social interaction” (Maity et al., 

2021, p. 14). A concern the article brings up is that there is a potential for cyberbullying to be 

“impairing the quality of digital education,” in which “India has recently developed guidelines to 
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prevent cyberbullying during online sessions” (Maity et al., 2021, p. 17).  

Pradeep Sahu’s article, Closure of Universities Due to Coronavirus Disease 2019 

(COVID-19): Impact on Education and Mental Health of Students and Academic Staff, discusses 

how the pandemic impacted individuals’ overall mental health. The number of disruptions that 

the pandemic has “caused a tremendous level of stress among the university” that leads towards 

“unfavourable effects on the learning and psychological health of students” (Sahu, 2020, p. 3). 

With regards to International students, their anxiety and stress levels have increased due to 

“staying far from home,” and they are worried about both their own “health, safety, and 

education” while having “a huge number of concerns for the wellbeing of their families” (Sahu, 

2020, p. 3). However, when some students do go back home, they “are worried about being 

unable to return to their respective institutions for further studies” (Sahu, 2020, p. 3). 

The long-lasting effects that the pandemic could have on the future careers of “this years’ 

university graduates” to “have a serious impact” (Sahu, 2020, p. 3). In their “final year in their 

studies,” several university graduates “are experiencing major interruptions in teaching and 

assessment” (Sahu, 2020, p. 3). Some graduates are most likely to “graduate late due to the 

postponement of the final examination,” thus furthering their stresses due to “the severe 

challenges of the global recession caused by the COVID-19 crisis” (Sahu, 2020, p. 3). The article 

does mention and stresses that when shifting to online learning during or not during a pandemic, 

“the health and safety of students and staff should be the top priority,” as should “proper 

counselling services should be available to support the mental health and wellbeing of students” 

(Sahu, 2020, p. 5). A statement of advice the article states is that “faculty members should 

embrace technology and pay careful attention to student experiences to make the learning-rich 

and effective,” thus lowering the anxiety and stress levels on university personnel (Sahu, 2020, p. 
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5). 

 

2.2 Online Delivery  

 Online delivery is a method used when utilizing the internet and its vast platforms to 

allow the user to access many tools (Jarboe et al., 2016). Online learning allows users the 

flexibility to conduct their own personal and professional duties and responsibilities in a remote 

setting. A way of using online delivery is through our educational institutions. The online 

delivery methods explored for this project are online learning, best online teaching practices, and 

online working environments. 

 

2.2.1 Online learning  

 Online learning is the combination of several terminologies, such as distance learning, 

online learning and e-learning. Distance learning describes “a distant and reciprocal interaction 

between” the “student and teacher” (Barr & Miller, 2013, p. 3). “Online learning and e-learning” 

are the words to use when “describing distance education” by representing “a two-sided 

relationship between student and teacher which embraces the deliberate goal of helping students 

to learn through the use of the internet” (Barr & Miller, 2013, p. 3). For online learning to work, 

it does “require the use of technological tools for accessing the online learning environment” 

(Barr & Miller, 2013, p. 3).  

 Strengths identified in the article are offering the students “the convenience of time and 

space,” the “capability of reaching a greater student population,” and allows to draw the 

“attention of a new group of digital learners” (Barr & Miller, 2013, p. 6). When teachers utilized 

and embraced “supportive methodologies,” students would most likely “feel connected through a 
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strong sense of community,” allowing them to lead them to a “productive and successful online 

experience” (Barr & Miller, 2013, p. 6). One thing that the new educational online delivery 

system has given the students is a “greater autonomy at directing their learning toward their 

specific needs rather than approaching it circuitously” (Barr & Miller, 2013, p. 6).  

 However, the weaknesses that the article does mention are how students do face isolation, 

limited social interactions, the inadequate chance to establish trust, the increase of technical 

issues with limited information technology support available, and its lack of financial support 

(Barr & Miller, 2013, p. 9).   

 In another article, Assuring the Quality of Online Learning in Australian Higher 

Education, author Ron Oliver brings up essential points or concerns regarding online learning. 

Those points/issues are “achieving cost-effective solutions for online learning and teaching,” 

“achieving and maintaining quality in online learning,” “ensuring access and equity in the 

delivery of online programs,” and “sustaining online program delivery” due to the program 

service used during the term (Oliver, 2001, p. 2). Oliver does include potential solutions for 

teachers, students and technology used to sustain online learning. 

 To sustain the online environment, the teacher should most likely need to have the 

expertise in “teaching online,” “using technology” during teaching, “their competence” in 

“technology currency,” and training the teacher the proper ways of using the technology (Oliver, 

2001, p. 3). How the student should prepare for the online learning environment is their skills in 

the various technologies, one’s “access to technology,” their success and expertise in 

“technology literacy,” and their ability to self-regulate their learning (Oliver, 2001, p. 4). When 

the post-secondary institution is considering their “technology infrastructure,” they must take 

into account the best systems for “courseware delivery,” their choice of infrastructure, and the 
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“provision” of their service (Oliver, 2001, p. 5).  

 All the mentioned above points in Barr & Miller, Snyder, and Oliver’s article provide a 

clear understanding of what online learning is, the strengths and weaknesses, and issues that 

could arise when moving into an online learning environment.  

 An issue that has arisen from distance learning systems is digital equity being delivered 

fairly. The article, The increasing significance of digital equity in higher education: An 

introduction to the Digital Equity Special Issue, addresses how “digital equity is a complex and 

multifaceted concept” (Willems et al., 2019, p. 1). The article defines digital equity as “a 

condition” that involves “all individuals and communities” to access “information technology” to 

“capacity” by having “full participation in our society, democracy and economy.” It is also 

“necessary for civic and cultural participation, employment, lifelong learning, and access to 

essential services” (Willems et al., 2019, p. 1). The article present “five dimensions of digital 

equity” with accessing the following: 

● “Hardware, software, and connectivity to the Internet,” 

● “Meaningful, high-quality, and culturally relevant content in local languages,” 

● “Creating, sharing, and exchanging digital content,” 

● “Educators who know how to use digital tools and resources,” 

● And “high-quality research on the application of digital technologies to enhance 

learning.” (Willems et al., 2019, p. 2) 

 A significant point that was mentioned was “digital equity as a civil rights issue” due to 

“the perpetuation of the digital divide” due to equity in digital tools and resources being 

considered a “significant human rights issue” (Willems et al., 2019, p. 2). The “four key reasons” 

as to why digital equity is a civil rights issue are “educational advantages,” “future employment 
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and earnings,” “opportunities for social and civil involvement,” and “equity and civil rights 

issues” (Willems et al., 2019, p. 3). Digital access is considered to be “an essential element of 

life in the information society, particularly” concerning “human rights” due to “everyone, 

everywhere should have the opportunity to participate and no one should be excluded from the 

benefits the Information Society offers” (Willems et al., 2019, p. 3). Concepts and topics that 

were mentioned in the article to help address the digital divide were the following: 

● “Representational issues in digital access and participation in tertiary education (race, 

gender, ability),” 

● “Policy and practice barriers to digital access to higher education,”  

● “Incarcerated student participation in digital higher education,” 

● “Digital divides and barriers,” 

● “Accessible and assistive technologies,” 

● “The role of technology in meeting sustainable development goals,” 

● “Digital pedagogies,” 

● “Digital literacy,” 

● And “Equitable digital practices” (Willems et al., 2019, p. 3). 

 What this article does is that it highlights multiple “issues” that force us to “research 

them” in-depth to provide practical “solutions” to consider moving forward (Willems et al., 

2019, p. 6). The article does provide us with a guide from “advice across” all sectors on the 

various “initiatives,” “innovations,” and “practices” when dealing with the issue of digital equity 

(Willems et al., 2019, p. 7).  
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2.2.2 Best online teaching practices 

 When introducing online learning into post-secondary institutions, faculty 

members/teachers/professors and educators had to figure out the best ways to create and foster 

great online learning communities.  

The article, Applying Best Practice Online Learning, Teaching, and Support to Intensive 

Online Environments: An Integrative Review, addresses and “explores” the best-known practices 

and principles for “online instructors, students, and student support” and apply them to high 

“intensive online environments” (Roddy et al., 2017, p. 1). For online teaching, the most 

“effective online instruction requires a more flexible approach to skill development due to the 

variety of roles and skills applied in online contexts” (Roddy et al., 2017, p. 2). To create an 

effective online teaching environment, the most successful and efficient ways are having 

excellent “communication skills,” “technological competence,” a “provision of informative 

feedback,” excellent “administrative skills,” “responsiveness,” “monitoring” of “learning,” and 

“providing student support” (Roddy et al., 2017, p. 3).  

However, when trying to implement these practical online teaching skills, many 

challenges could arise from teaching in an online environment. Those challenges include 

“technical difficulties,” “perceived isolation,” “challenges” when “balancing” studies, “work and 

family commitments,” “confusion” with regards to course “content,” a “poor academic 

performance,” and a “lack of motivation” in completing tasks (Roddy et al., 2017, p. 5).  

Although, when trying to teach and deliver the course content in an online environment, 

there is “a significant barrier” for students’ wellbeing “in intensive online environments” due to 

the “disruptions” created by technology (Roddy et al., 2017, p. 5). Students would be “often 

limited” to accessing a “variety of support services” through technology that universities would 
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offer to them “on-campus” (Roddy et al., 2017, p. 5). The article does introduce “four pillars” for 

“supporting student success” that include “online-friendly academic supports,” “assistance with 

navigating technology,” “health and wellbeing facilities,” and creating “a sense of 

belongingness, or community” (Roddy et al., 2017, p. 5). This article by Roddy et al. is not the 

only one to mention “belongingness or community.” 

Instructional-Design Theory to Guide the Creation of Online Learning Communities for 

Adults is an article that proposes “an instructional-design theory that supports a sense of 

community” for online learning environments (Snyder, 2009, p. 48).  

In Snyder’s article, she introduces “learning communities” (p. 49). Learning communities 

is where multiple “groups of people” come together to “share the common interests of learning 

and sharing knowledge” (Snyder, 2009, p. 49). One thing that online learning communities do is 

that it does “help students in distance education programs feel more connected to their professors 

and classmates” (Snyder, 2009, p. 49). 

One educator that Snyder mentions is Malcolm Knowles. One thing Knowles does 

challenge is the “principles of pedagogy and traditional instruction” for “proposing a learning 

environment that fostered” a “learner-centred” approach while having a “mutual trust and respect 

among learners and facilitators” (Snyder, 2009, p. 49-50). This new proposed learning model 

focuses on “six assumptions,” which are “the need to know,” a “self-concept,” “experience,” a 

“readiness to learn,” “learning orientation,” and having “motivation” (Snyder, 2009, p. 50). A 

term that supports a “learner-centred environment” due to their “authentic, collaborative, 

constructive, and active” model is constructivism. Constructivism does “help to develop these 

skills through such teaching methods as group-based and cooperative work, problem-based 

activities, and discovery learning” (Snyder, 2009, p. 50). Instructional-design theory can best 
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utilize these principles effectively. 

Instructional-design theory can split into two types of theories: Design theory and 

Descriptive theory. Although these two theories are very similar to one another, there are critical 

differences between the two. Design theory emphasizes the “prescriptions for accomplishing a 

given end” (Snyder, 2009, p. 49). This theory is more “goal-oriented” (Snyder, 2009, p. 49). The 

descriptive theory is more on the “how things work” by having an “outcome oriented” focus 

(Snyder, 2009, p. 49).  

Design theory’s central values are to “cultivate a learner-centred environment,” to 

“leverage community synergy,” to “respect individuality, diversity, and experience,” a “focus on 

real-life problems,” and to “promote self-directed learning” (Snyder, 2009, p. 51). The methods 

that this theory uses are as follows: 

● to “establish trust and rapport,”  

● to “maintain consistency and predictability,”  

● to “define and communicate the learning community’s purpose,” 

● to “confirm member expectations,” 

● to provide learning opportunities that facilitate communication, collaboration, and 

interaction”, 

● to “offer a flexible learning framework that enables community members to set and 

achieve individual goals,” 

● to “provide multiple ways to learn content,” 

● to “encourage public sharing of information,”  

● to “encourage shared authority among learners and facilitator,”  

● to “provide relevant and easily accessible information,” 
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● to “utilize the World Wide Web as an extension of the learning community boundaries,” 

● to “reinforce, recognize and reward,” 

● And to “allot time for closure and reflection” (p. 51-52). 

 With all these values and methods mentioned in Snyder’s article, it acts as the foundation 

to figure out new ways to “incorporate new and emerging web tools” to “develop specific” 

instructions. This is done by using various “tools to foster an online learning community” with a 

focus on having an “interactive, collaborative, and constructive” environment (Snyder, 2009, p. 

53). This guide and outline provide the best tools to create the best online learning environment 

for faculty members.  

 

2.2.3 Online Working Environments 

 In another aspect of the post-secondary institutions, administrators, program directors, 

and support services also work remotely when external circumstances arise. The article, 

Relevance of On-line Office Administration through Working from Home in Future Education 

System, outlines a futuristic outlook on learning, teaching, and working from home in an online 

environment through information communication technology (ICT). It also addresses the 

advantages, benefits, constraints and disadvantages of this new education system (Reshma et al., 

2015).  

The three advantages of working from home for the employees are “reduces the working 

time,” being “confident” in one’s “work without supervision,” and spending more time on 

“family and health care” (Reshma et al., 2015, p. 48). For the employers, the three advantages of 

working from home are “conducting regular” meeting’s for their employees, “providing” a 

“flexible schedule,” and seeing the “increased productivity” in various tasks (Reshma et al., 
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2015, p. 48).  

Benefits that would come by working at home from the employees are its “convenient 

timings and flexible schedule,” a “quiet” and “homely atmosphere” to work in, and “saving” on 

“travel expenses” (Reshma et al., 2015, p. 49). The benefits that the employers would see from 

working at home are “saving office space and maintenance expenses,” the “improvement of 

human resource management,” and its increase in positivity due to “high morale, efficiency” and 

“profit” (Reshma et al., 2015, p. 49). 

The constraints for employees when working from home would be one’s “loss of self-

confidence” due to loss of “proper guidance,” “distractions at home” could “make working” at 

home “very difficult,” and the “reduced interpersonal relationship” due to loss of “face to face 

communication” (Reshma et al., 2015, p. 50). What the employers could see as a constraint are 

the “loss of control on employees,” the “inadequate supervision” on employees, “getting things 

done in a most accomplished manner,” and the “uncertainty” of achieving targets. These 

constraints could be due to various “distractions” at home, causing “a fear of non-completion of 

work in a stipulated time” (Reshma et al., 2015, p. 50).  

Finally, the disadvantages employees would face from working at home are a “decreased 

chance” of getting a promotion due to limited interaction with their employer, the “high self-

motivation required” for achieving one’s tasks, the “continuous work” that “does not end” due to 

the various “expectations” when working remotely, and having “less social interaction” starting 

to make one “feel loneliness” (Reshma et al., 2015, p. 51). The disadvantage of working at home 

for employers is the “difficulties to monitor employees, development and upgrading skills” and 

having the feeling of being “alienated from daily company developments” (Reshma et al., 2015, 

p. 51).  
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All of the advantages, benefits, constraints, and disadvantages addressed in the article are 

all great and solid points for those who work in an office environment that had to transition to 

working online from home. However, these same valid points can apply to the program directors, 

student support services, and university administrators. These individuals would be going 

through the same experiences and challenges as those who work at a major company. 

 

2.3 Technology Utilized for Online Delivery 

 When conducting education online, there must be tools or platforms to help deliver 

students their education. However, it is vital to understand the evolution of online technology in 

our education, what types of digital platforms and society’s relationship with technology. 

 

2.3.1 Evolution of Online technology in educational institutions 

 Throughout time, technology has been advancing rapidly. The landscape of online 

learning has changed “private and public education” institutions way back from the 1960’s 

(Keengwe & Kidd, 2010, p. 534). The article, Towards Best Practices in Online Learning and 

Teaching in Higher Education, briefly outlines a “historical context of online distance education 

development” that has been changing “over the past 30 years” in a table format (Keengwe & 

Kidd, 2010, p. 534). 

In the era between 1975 to 1985, the focus for online education development was 

“programming, drill and practice, computer-assisted learning CAL” where various 

“behaviourist” approach “learning and instruction” by “programming …. tools” that would 

“solve problems” to allow the “local user” to interact with the computer in a new way (Keengwe 

& Kidd, 2010, p. 534).  
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From 1983-1990, the central area of focus was “computer-based training multimedia,” 

where they “used older CAL models” and blended it with “interactive multimedia courseware” 

that allowed “passive learner models” to be “dominant.” It was during this period where the 

“constructivist influences” began appearing “in educational software” for “design and use” 

(Keengwe & Kidd, 2010, p. 534).  

In the years 1990 to 1995, the online focus was “web-based education & training,” where 

“internet-based content delivery” was introduced to encourage the “active learner model” to 

develop. This shared learning characteristic perspective is shared by constructivists (Keengwe & 

Kidd, 2010, p. 534).  

From 1995-2005, the focus was the “eLearning” model by making the internet-based 

education model more “flexible” to “deliver” the school’s courseware. eLearning utilizes “online 

multimedia courseware” that would increase “interactivity.” This characteristic was distributing 

the “constructivist and cognitivist models” more commonly into the education system. It also 

introduced the “remote user-user interactions” era (Keengwe & Kidd, 2010, p. 534). 

Finally, the “2005-present” era was the focus of “mobile learning and social networking.” 

This is when “interactive distance courseware” can be “distributed online through learning 

management systems” by embedding “social networking components.” The learning is 

“facilitated via a wireless device” like “a PDA, a smart phone or a laptop.” This era allowed 

“learning with portable technologies where the focus is on the mobility of the learner” (Keengwe 

& Kidd, 2010, p. 534).  

In another article, The Evolution of e-Learning, mentioned that the switch to online 

delivery could be traced back between “the 1980’s and 1990’s” when several students decided to 

study “part-time through distance learning” (Williams & Goldberg, 2005). The appeal for online 
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education is grown beyond the traditional learners between the ages of 18 to 24 (Williams & 

Goldberg, 2005). In 1999, the World Trade Organisation’s (WTO) Education Service Report 

(ESR) stated that the “global market for higher education and training” would be an estimated 

value of “US$27 billion” by 1995. The WTO’s ESR predicted that in 2020, the “demand” for e-

learning “is expected to grow to 20%, or 240 million people” (Williams & Goldberg, 2005). 

This change, however, was not a surprise as the option for “flexible delivery has become 

something of a mantra for tertiary educational institutions” as this not only satisfies the “non-

traditional students” but has become an opportunity to reach out to “new national and global” 

markets (Williams & Goldberg, 2005). The online education delivery option has become a very 

prominent “trend” due to “the emergence of new forms of distance delivery,” allowing 

educational institutions to “draw upon advances in the various information and communication 

technologies (ICTs)” (Williams & Goldberg, 2005). This shift to “internet-based delivery of 

education” is not just an optional route as it has now become “a vital tool” for “universities to 

face their new learner demographic” (Williams & Goldberg, 2005).  

A benefit seen with advancement in e-learning is it being an “economical and effective 

medium for the delivery” for higher education as it gives the universities, again, the potential to 

reach into the “burgeoning global demand” (Williams & Goldberg, 2005). When introducing the 

World Wide Web (WWW), so was “dotcom.,” this was when “education was online, anytime 

and anywhere” with having “an internet connection and a credit card” (Williams & Goldberg, 

2005). This allows and gives traditional and non-traditional students the flexibility to have the 

ability and the option to take their courses remotely. 
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2.3.2 Types of Digital Platforms Used for Online Education 

However, the COVID-19 pandemic fast-tracked digital learning platforms to advance 

quickly to accommodate the new learning environment. These online learning platforms are 

committed to delivering their services to be effective, accessible and high quality. The article, 

Web 2.0 Technologies and Building Online Learning Communities: Students’ Perspectives, 

outlines the various online education platforms used for remote schooling. These platforms listed 

below are some addressed in the article: 

● Skype is defined as “an Internet-based phone service that also allows for conference 

calling, document sharing, and text messaging” (Abdelmalak, 2015, p. 4).  

● Twitter is described as “a form of a social networking space that allows for microblog 

entries known as “tweets”” allowing the user to implement “140 characters or fewer” to 

“share ideas and resources, ask and answer questions, and collaborate on problems of 

practice” (Abdelmalak, 2015, p. 4).  

● Google Docs is a type of “free web-based application that allows users to create word 

processing documents” (Abdelmalak, 2015, p. 4). 

● Blogs are where the user can “frequently” update an “online diary or journal; it can be 

used for news, reviews, personal thoughts, experiences, web links and photos” 

(Abdelmalak, 2015, p. 4). 

● Wikis are “a collection of web pages designed to enable anyone who accesses it to 

contribute and/or modify content” by allowing “people to directly update, modify, or 

delete content and allow multiple users from different locations to collaborate in real-

time” (Abdelmalak, 2015, p. 5). 
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In other reviewed literature, other platforms that have been used for remote learning, 

teaching and working are the following: 

● FaceTime (Barr & Miller, 2013, p. 8) 

● Facebook (Barr & Miller, 2013, p. 10) 

● Zoom (Besser et al., 2020, p. 6) 

● Google Meet (Besser et al., 2020, p. 6) 

● Microsoft Teams (Mukhtar et al., 2020, p. 2) 

● Edmodo (Mukhtar et al., 2020, p. 2) 

● Moodle (Mukhtar et al., 2020, p. 2) 

● WebEx (Mukhtar et al., 2020, p. 2) 

● Adobe connect (Mukhtar et al., 2020, p. 2) 

 

2.3.3 Humans Relationship with technology 

 As technology has been advancing rapidly, so is our increased interactivity with the 

devices and platforms that come with it. Humans’ relationship with technology has become very 

dependent on each other.  

 The article, Blurring Boundaries between humans and technology: postdigital, 

postphenomenology and actor-network theory in qualitative research, describes our everyday 

digital interactions “advantages and disadvantages and all points in-between” while also 

mentioning other “interactions with social and non-digital” (Matthews, 2021, p. 33). The article 

case study example Matthews analyzes relates to “health and fitness tracking” (Matthews, 2021, 

p. 27). With the introductions of various health tracking devices, Matthew’s states that it 

encourages the user to practice “digital self-tracking” that is “underpinned by socially normative 
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practices” by “influencing runners to conform to and regulate their running and health practices” 

(Matthews, 2021, p. 27). The study does mention how when the participants tracked their health 

and fitness, a “particular group of runners were happy with the amount they exercised” while 

always “maintaining a healthy weight with little worry for diet and calorie control” (Matthews, 

2021, p. 28). Using this case study as an example of human relationships with technology 

demonstrates that technology positively impacts individuals’ health and fitness.  

However, there are some critiques on humans’ relationship with technology as well. The 

article mentions a term called postphenomenology. Postphenomenology is where it “takes an 

‘empirical turn’ in looking at material artifacts.” Specifically, it is the study of “capturing the 

individual experience of the human lifeworld.” When using a phenomenological approach, the 

theory does do it with a concern “with individual’s perception of the world, interpretation of 

symbols and text used by individuals and body and consciousness intertwined” (Matthews, 2021, 

p. 34). This theory “sits in between the extremes of social constructivism and technological 

determinism.” This is to illustrate “a monolithic deterministic, dystopian, grand narrative which 

controls humans and restricts agency” (Matthews, 2021, p. 34-35). Applying this to the article’s 

case study, a negative mentioned is through “background mediation” that mostly goes 

“unnoticed or part of the everyday experience” such as “when using a tracking device and it fails 

to work or is forgotten, potentially affecting the runner’s experience and mood” (Matthews, 

2021, p. 35).  

Even though Matthew’s case study addresses the relationship between humans and their 

health and fitness trackers, the same principle can be applied to society’s relationship with 

technology in general as it has its positives and its negatives. A positive can motivate performing 

and completing a task, such as finishing an assignment for a course. Nevertheless, a negative 
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could be disruption of online services by accessing their various other tools that could distract 

the student or professor from completing the task at hand.  

 

The next chapter of this major research project will be outlining the methodology and 

implementation plans of how online learning impacts students, faculty and staff members at the 

Creative School at Ryerson University during a global pandemic through a journalistic approach. 
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3. METHODOLOGY AND IMPLEMENTATION 

Overview 

 Developing questionnaires and conducting journalistic interviews were the primary way 

of gathering information for this major research project. Questionnaires were sent out to 

students, faculty and staff members containing six sections and 22-25 questions, with over 70% 

of those are short-answer/Likert scale or multiple questions. The last section was an area for 

those individuals who would like to participate in a journalistic interview. The results from the 

questionnaires will help contribute quantitative research findings for the major research project 

paper. The interviews will be used to create a journalism piece of long-form narrative nonfiction 

allowing individual perspectives on their own lived experiences of online learning, teaching and 

working during the COVID-19 global pandemic. According to the MasterClass website, a piece 

of narrative nonfiction is used to tell “a real-life story about real people and events with stylistic 

elements akin to that seen more in fiction” and allows more “creative flexibility” than those of 

“traditional news reportage” (2020).   

 

Equipment & Materials 

 The equipment used for this project was a camera, microphone and laptop. The 

questionnaires were developed through Google Forms. The interviews were conducted and 

recorded through either Google Meet or Zoom. The written long-form narrative nonfiction piece 

will be done through Google Document as it is an easy platform for multiple individuals to 

collaborate and edit through.  

 Since the questionnaires and interviews were distributed and conducted electronically and 

digitally, no materials were used during this major research project. However, a notepad and a 
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pen were used to write down any points regarding the interviews.  

 

 The next chapter of this major research project will evaluate the questionnaires and 

interviews distributed and conducted on how online learning impacted students, faculty, and staff 

members during a global pandemic. 
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4. EVALUATION: QUESTIONNAIRES AND JOURNALISM INTERVIEWS 

 The results from the questionnaires were done in July, whereas the interviews were 

conducted the last week of July and the beginning of August. The results gathered have been 

split into two sections: Questionnaire Findings and Journalism Interview Findings.  

 

4.1 Questionnaire Findings 

 The questionnaires were sent to three groups of The Creative School, which are 1) 

students, 2) faculty, and 3) staff members of Ryerson University. All questionnaires were created 

and developed through Google Forms. There were six sections of the questionnaire for each 

sector to complete. The questions for each questionnaire were created and designed by the 

research collected and done in the literature review section, chapter 2, of this major research 

project paper. Each question was designed to give students, faculty, and staff members a basic 

foundation and understanding of their own experience dealing with the online environment 

during the COVID-19 pandemic. It is important to note that all questionnaires were filled out 

entirely anonymously by each individual. Due to the anonymity of the questionnaires, the 

personal responses from each individual will not be shared in this section of the paper as 

promised in the questionnaire description outlining the purpose of this questionnaire. The 

purpose of the questionnaire was to help understand key challenges faced by the three main 

groups (staff, students, and faculty) in the university’s applied/creative faculty. The knowledge 

from these questionnaires was directly used to shape the interviews for the journalism piece. The 

number of responses from all three groups totalled 28 responses. Below are the questions asked 

towards the three main groups (staff, faculty, and students) and the questionnaires’ quantitative 

results. 
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4.1.1 Staff Results 

From the 28 responses, only 2 of them were from staff members. Below is a breakdown 

of each section and questions asked with quantitative results from the Staff General 

Questionnaire. Figures below are directly copied and pasted from the questionnaire. To view all 

the types of questions that were asked, go to the appendix section of this paper and look at 

‘Appendix A’. 

For section one and two, the table below displays the demographic results conducted: 

Table 1 

Section One and Two Responses Summarized from Staff Questionnaire 

Question Number Responses 

#1 

 

As this was an anonymous questionnaire, staff members did not 

need to provide their name. 

#2 

 

Only one staff member answered 53 years old and the other did 

not disclose their age.  

#3 Both staff participants identified as female. Although, one 

female staff member is of Canadian race and the other is of 

Metis race. 

#4 Staff members came from Canadian and Metis racial background 

and descent. 

#5 Both staff members did not answer this question 
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#6 One of the staff members comes from the Communications 

department and the other is an Administrative Coordinator from 

the Interior Design program.  

#7 Both staff members have been employed at Ryerson University 

for approximately 1-5 years. 

 

In section three, titled “Working Remotely During COVID-19”, the 2 respondents had 

these quantitative questions to answer anonymously: 

Figure 1 

Staff Responses to Question 9 

 

Note. The scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 
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Figure 2 

Staff Responses to Question 10 

 

Note. The scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 

Figure 3 

Staff Responses to Question 11 

 



30 

Note. For figure 3, the question was a multi-select one where the participants could choose more 

than one answer. 

Figure 4 

Staff Responses to Question 12 

 

Figure 5 

Staff Responses to Question 13 
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Note. For figure 5, the scale is rated from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 

(Good), 5 (Excellent). 

Figure 6 

Staff Responses to Question 14 

 

 

 

 

 

 

 

 

 

 

 



32 

In section four, titled “Execution of Plan from In-Person to Remote”, the 2 respondents 

had these quantitative questions to answer anonymously: 

Figure 7 

Staff Responses to Question 18 

Note. The scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 

 

In section five, titled “Additional Inputs'', the questions that the 2 respondents had were 

not quantitative questions as there were open-ended questions. Please refer to the Appendix 

section for more on the questions asked.  

In section six, titled “Follow Up”, both staff members did not want to participate in the 

interview process for the journalism article.  

 

4.1.2 Faculty Results 

 From the 28 responses, only 3 of them were from faculty members. Below is a 

breakdown of each section and questions asked with quantitative results from the Faculty 
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General Questionnaire. Figures below are directly copied and pasted from the questionnaire. To 

view all the types of questions that were asked, go to the appendix section of this paper and look 

at ‘Appendix B’. 

For section one and two, the table below displays the demographic results conducted: 

Table 2 

Section One and Two Responses Summarized from Faculty Questionnaire 

Question Number Responses 

#1 

 

As this was an anonymous questionnaire, staff members did not 

need to provide their name. 

#2 

 

The professors who participated were between the ages 43 to 62 

years old.  

#3 Out of 3 professors, 2 were male and 1 was female. 

#4 Professors came from Caucasian/French-Canadian, European 

and Canadian racial backgrounds and descent. 

#5 One faculty member is a teacher in Interior Design, the second is 

a teacher in Performance Production and the third is a teacher in 

the School of Performance/Dance.  

#6 The faculty members in Interior Design and Performance 

Production have been teaching for more than 10 years while the 



34 

School of Performance teacher has been teaching for about 1-5 

years. 

#7 The interior design teacher is a full-time RFA (Ryerson Faculty 

Association) tenured professor. The performance production 

teacher is a CUPE PT (Canadian Union of Public Employees) 

professor. The school performance/dance teacher is a full-time 

RFA tenure stream professor. 

 

In section three, titled “Teaching Remotely During COVID-19”, the 3 respondents had 

these quantitative questions to answer anonymously: 

Figure 8 

Faculty Responses to Question 9 

 

Note. The scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 
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Figure 9 

Faculty Responses to Question 10 

 

Note. The scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 

Figure 10 

Faculty Responses to Question 11  
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Note. For figure 10, the question was a multi-select one where the participants could choose 

more than one answer. 

Figure 11 

Faculty Responses to Question 12 

 

Figure 12 

Faculty Responses to Question 13 
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Note. For figure 12, the scale is rated from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 

(Good), 5 (Excellent). 

Figure 13 

Faculty Responses to Question 14 

 

Note. The scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 
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Figure 14 

Faculty Responses to Question 15 

 

Note. The scale is rated from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 (Good), 5 

(Excellent). 

Figure 15 

Faculty Responses to Question 16 
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In section four, titled “Execution of Plan from In-Person to Remote”, the 3 respondents 

had these questions to answer anonymously: 

Figure 16 

Faculty Responses to Question 20 

 

Note. The scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 

 

In section five, titled “Takeaways'', the questions that the 3 respondents had were not 

quantitative questions as there were open-ended questions. Please refer to the Appendix section 

for more on the questions asked. 

In section six, titled “Follow Up”, one respondent selected yes to the interview whereas 

the two other respondents said no to the interview. 
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4.1.3 Student Results 

 However, when it came to the student responses, there was an overwhelming number of 

responses with 23. Below is a breakdown of each section and questions asked with quantitative 

results from the Student General Questionnaire. Figures below are directly copied and pasted 

from the questionnaire. To view all the types of questions that were asked, go to the appendix 

section of this paper and look at ‘Appendix C’. 

For section one and two, the table below displays the demographic results conducted: 

Table 3 

Section One and Two Responses Summarized from Student Questionnaire 

Question Number Responses 

#1 

 

As this was an anonymous questionnaire, staff members did not 

need to provide their name. 

#2 

 

The students who participated were between the ages 19 to 39 

years old. 

#3 Out of 23 students, 60.8% (14) were female while 39.1% (9) 

were male.  

#4 Students came from a variety of racial backgrounds and descent 

such as Caucasian, Italian/Polish, Southeast Asian/Latine, 

Vietnamese, Jewish, Black, Chinese, French Canadian, and 

South Asian. 

#5 Students chose not to answer this question. 
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#6 From the 23 participants, 52.1% (12) are in Graphic 

Communications Management (GCM), 21.7% (5) are in Interior 

Design, 17.4% (4) are in Masters of Digital Media (MDM), and 

8.69% (2) are in Journalism.  

#7 The Graphic Communications Management (GCM), Interior 

Design and Journalism are all undergraduate programs lasting 

for 4 years. The Masters of Digital Media (MDM) is a graduate 

program lasting for only 12 months (1 year).  

#8 Out of the 23 students, 52.1% (12) rated the experience a 4, 

34.7% (8) rated their experience a 3, 8.69% (2) rated their 

experience a 2, and 4.34% (1) rated their experience a 5. 

 

In section three, titled “Learning Remotely During COVID-19”, the 23 respondents had 

these quantitative questions to answer anonymously: 
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Figure 17 

Student Responses to Question 10 

 

Note. The scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 

Figure 18 

Student Responses to Question 11 
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Note. For figure 18, the scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 

(Excellent). 

Figure 19 

Student Responses to Question 12 

 

Note. For figure 19, the question was a multi-select one where the participants could choose 

more than one answer. 
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Figure 20 

Student Responses to Question 13 

 

 

Figure 21 

Student Responses to Question 14 

 

Note. For figure 21, the scale is rated from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 

(Good), 5 (Excellent). 
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Figure 22 

Student Responses to Question 15 

 

Note. The scale is rated from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 (Good), 5 

(Excellent). 

Figure 23 

Student Responses to Question 16 
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Figure 24 

Student Responses to Question 17 

 

In section four, titled “Execution of Plan from In-Person to Remote”, the 23 respondents 

had these quantitative questions to answer anonymously: 

Figure 25 

Student Responses to Question 22 
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Note. For figure 25, the scale is rated from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 

(Excellent). 

 

In section five, titled “Final Thoughts'', the questions that the 23 respondents had were 

not quantitative questions as there were open-ended questions. Please refer to the Appendix 

section for more on the questions asked.  

For the last section, titled “Follow Up”, 9 respondents selected yes to the interview 

whereas the 14 other respondents said no to the interview. 

 

4.2 Journalism Interview Findings 

 Judging from the questionnaire findings, this then changed the original strategy for the 

journalism piece. Instead of writing a piece of narrative nonfiction, it was decided to write a 

solution journalism article as it best reflects the results gathered from the questionnaire. 

According to the Solutions Journalism website, a solution journalism piece is used to 

“investigate and explain, in a critical and clear-eyed way, how people try to solve widely shared 

problems,” while providing “responses to problems” that are “newsworthy” by “adding rigorous 

coverage of solutions, journalists can tell the whole story” (2020). The interviews conducted 

were of four students who filled out the questionnaire they wished to participate in for a follow-

up interview. Supporting facts, statistics, and commentary found in the article came from the 

Ryerson University database and third-party research, including scholarly and news articles. The 

article will be published, but as to which publication it will appear in has been undecided yet.  
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4.2.1 Key Takeaways During Student Interviews 

 Many great and interesting points were made during the student interviews about how the 

online learning experience affected these students during a global pandemic. However, these four 

key points were made repeatedly by the interviewees:  

1. It was a draining and lackluster experience having to do everything online. It was harder 

to be attentive and engaged with the coursework as motivation and productivity levels 

were down due to the new learning environment. Some students did not mind the new 

learning environment but would have significantly benefited from better structure and 

equipment to heighten the learning experience.  

2. They saved money on transportation expenses. However, the school could have cut down 

on other expenses that the students were not using, such as recreational and other student 

services due to the COVID-19 lockdowns protocols.  

3. Mental and physical health was severely impacted due to the general school anxiety 

mixed with the new anxiety of the unpredictable nature of the COVID-19 pandemic. 

4. They missed the in-person interactions with other students, faculty, and staff members. 

Students missed the campus atmosphere as well as established boundaries and routines. 

However, some students do not mind that some classes become a hybrid of in-person and 

online delivery. One student mentioned that online learning should become an option for 

students to choose for future academic years.  

 

 The final chapter of this major research project will conclude the entire project and give 

final thoughts of the process and the future of this project on how online learning impacted 

students, faculty, and staff members during a global pandemic. 
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5. CONCLUSION 

 The COVID-19 global pandemic saw a massive shutdown of most educational 

institutions. Due to this global event, the traditional ways of learning, teaching and working in 

education transitioned from in-person to distanced online/virtual delivery. The research question 

posed during this entire major research project was: how has online learning during a pandemic 

affected Ryerson University students, faculty, and administrators in programs that require 

interactive and creative lab components? Specifically, how has the pandemic impacted/affected 

individuals’ creativity, productivity, social interactions, mental and physical wellness in their 

lives?  

During the project, it was essential to research three areas (the effects/impacts of the 

COVID-19 pandemic, online delivery, and the technology utilized for online delivery) in the 

literature review to help provide a guide to cultivate and create questions for the questionnaires 

and the interviews to answer the posed research question above. As stated in the introduction 

section of this paper, the research objective was to provide several university personnel 

perspectives on their either positive or negative experiences with online learning during the 

COVID-19 pandemic. 

 Drawing from the evaluation of the questionnaires and interviews, online learning 

positively and negatively impacted students, faculty, and staff during the COVID-19 pandemic. 

Positives of the new digital environment were how commuting and transportation costs were 

reduced, gave individuals freedom and flexibility when dealing with their studies and teachings, 

and allowed them to manage their time better both professionally and personally. Negatives of 

the new digital environment were lack of communication with various university personnel, lack 

of motivation and concentration due to screen fatigue, limited to no social interaction with others 
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at the university causing isolation, and current mental and physical health levels heighten to 

another level due to the worries of the COVID-19 pandemic.  

 Now, with the COVID-19 pandemic still being a constant presence globally, restrictions 

have started to lift due to vaccinations. With the introductions of vaccines, the World Health 

Organization (WHO) has reported: “5,016,342,015” vaccines have been administered, with 

“1,932,102,198” of individuals have one dose of the vaccine, and “1,162,408,906” of individuals 

are fully vaccinated (World Health Organization, 2020). With vaccines being administered, 

education systems look to re-open campuses for the Fall 2021 semester to resume in-person 

delivery.  

 In the future, the hope is that the research done and conducted in this project will give a 

blueprint and a better understanding of the correct practices and protocols that should be used 

when conducting higher education in a digital environment. 
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APPENDICES 

Appendix A 

MRP Staff General Questionnaire (through Google Forms) 

My name is Mollie Smith and I am a masters student in the digital media program at Ryerson 

University. This questionnaire provides background material for my journalism thesis project, 

which is a long-form narrative work of digital journalism. This thesis project is based on how 

online learning has impacted students, faculty and staff members within the Faculty of 

Communication and Design during the current pandemic. The objective of this survey is to gain 

an understanding of the kinds of issues that students, staff and faculty have faced in doing their 

work during a pandemic period.   

 

By filling out this survey, your shared knowledge will help my understanding of the key 

challenges faced by three central groups (staff, students and faculty) in an applied/creative 

faculty at the university. Knowledge from this survey will direct the shape of my interviews for 

the final piece of narrative journalism.  

 

Please provide as much information about your experiences or observations about COVID-

impacts on the educational experience as you complete this questionnaire. 

 

You can participate in this survey anonymously. Your personal information will not be used or 

shared by me for any purpose other than to contact you to verify details of the submission, if you 

provide your contact information. Your name will not be attached to any published details 
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without express permission. The data and interviews collected will be stored on Google Drive 

and will be deleted on the completion of the thesis project (August 31st, 2021). 

 

Please complete the six sections in this questionnaire. If you wish to participate in a one-on-one 

follow-up interview, please provide your email address and/or contact information.  

 

This questionnaire will take about 15-20 minutes to complete.  

 

If you have any questions and concerns about this project and questionnaire, please do not 

hesitate to reach out to Mollie Smith at mollie.smith@ryerson.ca or my supervisor, Sonya Fatah 

at sonya.fatah@ryerson.ca.  

 

Section 1 - Basic Information: 

- 1. What is your first and last name? (OPTIONAL) 

- 2. Your age 

- 3. Your gender  

- 4. You identify as (race/descent)? 

- 5. Any other self-identification? 

 

Section 2 - Ryerson Job Position: 

- 6. What is your job title and which department do you work at within the Faculty 

of Communication and Design?  

- 7. How long have you been a staff member at Ryerson? 
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- Less than 1 year 

- 1-5 years 

- 5-10 years 

- More than 10 years  

 

Section 3 - Working Remotely During COVID-19: 

- 8. Prior to COVID-19, did you have much flexibility to work remotely? Please 

detail. 

- 9. Since March 2020, university staff has mostly been working online. How was 

the initial shift to remote work handled by your department? Rate from 1 (Very 

Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 

- 10. How did your team's management facilitate the ease of your work situation 

over the period of the last academic year, particularly since a return to school in 

September 2020? Rate from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 

(Excellent). 

- 11. In your current living situation, please select the following that applies to you? 

- Live Alone 

- Live with Children 

- Live/take care of elderly 

- Live with a Roommate 

- Other 

- 12. Is your physical living space the following? 

- Small 
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- The right size 

- Spacious 

- 13. How challenging was it for you to adapt to working in an online setting in 

your job position? Rate from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 

(Good), 5 (Excellent).  

- 13a. Please elaborate on the choice above. Why? 

- 14. Do you have other responsibilities during the pandemic that affected you to do 

your job outside of the university?  

- Yes 

- No 

- Partially 

- 14a. If you answered yes or partially to the above question, how did these 

competing concerns or responsibilities impact your ability to do your job? 

 

Section 4 - Execution of Plan from In-Person to Remote: 

- 15. In your experience, how well has the university handled labour-related 

concerns? Specifically, how did your department support your transition to online 

during the pandemic?   

- 16. When comparing your regular role pre-pandemic to its execution during the 

pandemic, can you highlight two to three job responsibilities that were positively 

impacted by the inability to work in-person?  
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- 17. When comparing your regular role pre-pandemic to its execution during the 

pandemic, can you highlight two to three job responsibilities that were negatively 

impacted by the inability to work in-person?  

- 18. How do you rate your mental, physical and/or spiritual health during the 

pandemic? Rate from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 

- 18a. If you would like to elaborate on your answer above, please do so here. 

 

Section 5 - Additional Input: 

- 19.  What kinds of adjustments in your job role during COVID-19 would you like 

to see made permanent because they benefit your ability to do your work?   

- 20. If you were to re-do this year remotely, how would you do it differently with 

specific reference to your job role? 

- 21. Do you have any additional information that you would like to share? If so, 

please detail it here.  

 

Section 6 - Follow Up: 

- 22. Can I reach out to you for a quick follow up interview? 

- 22a. If yes, can I please have your email address/contact information to set up a 

time to connect. 
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Appendix B 

MRP Faculty General Questionnaire (through Google Forms) 

My name is Mollie Smith and I am a masters student in the digital media program at Ryerson 

University. This questionnaire provides background material for my journalism thesis project, 

which is a long-form narrative work of digital journalism. This thesis project is based on how 

online learning has impacted students, faculty and staff members within the Faculty of 

Communication and Design during the current pandemic. The objective of this survey is to gain 

an understanding of the kinds of issues that students, staff and faculty have faced in doing their 

work during a pandemic period.   

 

By filling out this survey, your shared knowledge will help my understanding of the key 

challenges faced by three central groups (staff, students and faculty) in an applied/creative 

faculty at the university. Knowledge from this survey will direct the shape of my interviews for 

the final piece of narrative journalism.  

 

Please provide as much information about your experiences or observations about COVID-

impacts on the educational experience as you complete this questionnaire. 

 

You can participate in this survey anonymously. Your personal information will not be used or 

shared by me for any purpose other than to contact you to verify details of the submission, if you 

provide your contact information. Your name will not be attached to any published details 

without express permission. The data and interviews collected will be stored on Google Drive 

and will be deleted on the completion of the thesis project (August 31st, 2021). 



57 

 

Please complete the six sections in this questionnaire. If you wish to participate in a one-on-one 

follow-up interview, please provide your email address and/or contact information.  

 

This questionnaire will take about 15-20 minutes to complete.  

 

If you have any questions and concerns about this project and questionnaire, please do not 

hesitate to reach out to Mollie Smith at mollie.smith@ryerson.ca or my supervisor, Sonya Fatah 

at sonya.fatah@ryerson.ca.  

 

Section 1 - Basic Information: 

- 1. What is your first and last name? (OPTIONAL) 

- 2. Your age? 

- 3. Your gender and/or sexual orientation?  

- 4. You identify as (race/descent)? 

 

Section 2 - University Position: 

- 5. In what Faculty of Communication and Design program do you teach? 

- 6. How long have you been a professor/teacher at Ryerson? 

- Less than 1 year 

- 1-5 years 

- 5-10 years 

- More than 10 years  
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- 7. Are you a full-time professor or contract instructor? 

- Full-time RFA tenured 

- Full-time RFA tenure stream 

- Full-time RFA LTF 

- CUPE PT 

- Other 

 

Section 3 - Teaching Remotely During COVID-19: 

- 8. Prior to COVID, what was your teaching approach/style to online learning? Did 

your course include interactive online components? 

- 8a. During the pandemic, were you able to incorporate those same 

approaches/styles? Why or why not? 

- 9. Since March 2020, what was your experience of the initial transition from in-

person to online delivery? Rate from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 

(Excellent). 

- 10. How did X University (also known as Ryerson University) teachers handle 

and cope with the transition period to online teaching over the period of the last 

academic year, particularly when it came to returning to school in September 

2020? Rate from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 

- 11. In your current living situation, please select the following that applies to you? 

- Live Alone 

- Live with Children 

- Live/take care of elderly 
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- Live with a Roommate 

- Other 

- 12. Is your physical living space the following? 

- Small 

- The right size 

- Spacious 

- 13. How challenging was it for you to adapt to teaching in an online setting? Rate 

from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 (Good), 5 (Excellent). 

- 13a. Please elaborate on the choice above. Why? 

- 14. In broad terms, how did you find the experience of teaching students in an 

online setting? Rate from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 

(Good), 5 (Excellent).  

- 14a. Please elaborate on the choice above. Why? 

- 15. In broad terms, how would you describe the experience of continuing to teach 

in a remote manner throughout the academic year? Rate from 1 (Very 

Challenging), 2 (Challenging), 3 (Fair), 4 (Good), 5 (Excellent). 

- 15a. Please elaborate on the choice above. What did or didn't change? 

- 16. Do you have other external (familial or otherwise) responsibilities during the 

pandemic that affected your capacity to do your job? 

- Yes 

- No 

- Partially 
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- 16a. If you answered yes or partially to the above question, how did these 

competing concerns or responsibilities impact your ability to do your job as a 

teacher? 

 

Section 4 - Execution of Plan from In-Person to Remote: 

- 17. In your experience, how well did the university handle the transition? 

Specifically, how did the teachers union groups and such support your transition 

to online during the pandemic? 

- 18. When comparing your regular role pre-pandemic to how you executed it 

during the pandemic, can you highlight two to three job responsibilities that were 

positively impacted by the inability to teach in-person? 

- 19. When comparing your regular role pre-pandemic to your execution of it 

during the pandemic, can you highlight two to three job responsibilities that were 

negatively impacted by the inability to teach in-person? 

- 20. In what ways has your mental, physical and/or spiritual health been affected 

during the pandemic? Rate from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 

(Excellent). 

- Out of the 3 professors, 1 rated the experience a 2, 1 rated their experience 

a 3, and 1 rated their experience a 5. 

- 20a. If you would like to elaborate on your answer above, please do so here. 

 

Section 5 - Takeaways: 
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- 21. What kinds of adjustments in your role as a teacher during COVID-19 would 

you like to see made permanent because they benefit your ability to do your job? 

- 22. If you were to re-do this year remotely, how would you do it differently with 

specific reference to teaching? 

- 23. Do you have any additional information that you would like to share about 

your overall experience of online teaching during COVID? If so, please detail it 

here. 

 

Section 6 - Follow Up: 

- 24. Can I reach out to you for a quick follow up interview? 

- 24a. If yes, can I please have your email address/phone number to set up a time to 

connect.  
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Appendix C 

MRP Student General Questionnaire (through Google Forms) 

My name is Mollie Smith and I am a masters student in the digital media program at Ryerson 

University. This questionnaire provides background material for my journalism thesis project, 

which is a long-form narrative work of digital journalism. This thesis project is based on how 

online learning has impacted students, faculty and staff members within the Faculty of 

Communication and Design during the current pandemic. The objective of this survey is to gain 

an understanding of the kinds of issues that students, staff and faculty have faced in doing their 

work during a pandemic period.   

 

By filling out this survey, your shared knowledge will help my understanding of the key 

challenges faced by three central groups (staff, students and faculty) in an applied/creative 

faculty at the university. Knowledge from this survey will direct the shape of my interviews for 

the final piece of narrative journalism.  

 

Please provide as much information about your experiences or observations about COVID-

impacts on the educational experience as you complete this questionnaire. 

 

You can participate in this survey anonymously. Your personal information will not be used or 

shared by me for any purpose other than to contact you to verify details of the submission, if you 

provide your contact information. Your name will not be attached to any published details 

without express permission. The data and interviews collected will be stored on Google Drive 

and will be deleted on the completion of the thesis project (August 31st, 2021). 
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Please complete the six sections in this questionnaire. If you wish to participate in a one-on-one 

follow-up interview, please provide your email address and/or contact information.  

 

This questionnaire will take about 15-20 minutes to complete.  

 

If you have any questions and concerns about this project and questionnaire, please do not 

hesitate to reach out to Mollie Smith at mollie.smith@ryerson.ca or my supervisor, Sonya Fatah 

at sonya.fatah@ryerson.ca.  

 

Section 1 - Basic Information: 

- 1. What is your first and last name? (OPTIONAL) 

- 2. Your age? 

- 3. Your gender and/or sexual orientation?  

- 4. You identify as (race/descent)? 

- 5. Any other self-identification? 

 

Section 2 - FCAD Study Information: 

- 6. What is your field or choice of study?   

- 7. How long is the duration of your program?  

- 8. How would you rate your FCAD experience prior to the onset of COVID-19? 

Rate from 1 (Not Great) to 5 (Superb!). 
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Section 3 - Learning Remotely During COVID-19: 

- 9. Prior to restrictions brought about as a result of COVID-19, what was your 

approach to learning?  

- 9a. During the pandemic, were you able to incorporate those same 

approaches/styles in an online setting? Why or why not?  

- 10. Since March 2020, how was the initial transition from in-person to online 

delivery? Rate from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 (Good), 5 

(Excellent). 

- 11. How do you think the university and your program handled the transition 

period to online learning over the period of the last academic year, particularly 

when it came to returning to school in September 2020? Rate from 1 (Very Poor), 

2 (Poor), 3 (Fair), 4 (Good), 5 (Excellent). 

- 12. In your current living situation, please select the following that applies to you? 

- Live Alone 

- Live with Children 

- Live/take care of elderly 

- Live with a Roommate 

- Other 

- 13. Is your physical living space the following? 

- Small 

- The right size 

- Spacious  
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- 14. How challenging was it for you to adapt to learning in an online setting? Rate 

from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 (Good), 5 (Excellent). 

- 14a. Please elaborate on the choice above. Why? 

- 15. How did you find the experience of learning from your professors in an online 

setting? Rate from 1 (Very Challenging), 2 (Challenging), 3 (Fair), 4 (Good), 5 

(Excellent). 

- 15a. Please elaborate on the choice above. Why? 

- 16. Were the professors accommodating to your learning style? 

- Yes 

- No  

- Partially 

- 16a. Please elaborate on the choice above. Why? 

- 17. Do you have other responsibilities during the pandemic that affected your 

ability to learn and study outside of your program? 

- Yes 

- No  

- Partially 

- 17a. If you answered yes or partially to the above question, how did these 

competing concerns or responsibilities impact your ability to do your studies as a 

student? 

 

Section 4 - Execution of Plan from In-Person to Remote: 
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- 18. In your experience, how well did the university, and specifically, your 

program handle the transition? Specifically, how did the student union or other 

groups do to support the transition to online during the pandemic? 

- 19. When comparing your regular routine as a student pre-pandemic to its 

execution during the pandemic, can you highlight two to three aspects that were 

positively impacted by the inability to learn in-person? 

- 20. When comparing your regular routine as a student pre-pandemic to its 

execution during the pandemic, can you highlight two to three aspects that were 

negatively impacted by the inability to learn in-person? 

- 21. In what way do you think your learning in your specific program has impacted 

your career objectives or your ability to gain the experience you sought at this 

stage in your program. 

- 22. In what ways has your mental, physical and/or spiritual health affected you 

throughout the pandemic? Rate from 1 (Very Poor), 2 (Poor), 3 (Fair), 4 (Good), 5 

(Excellent). 

- 22a. If you would like to elaborate on your answer above, please do so here.  

 

Section 5 - Final Thoughts: 

- 23. What kinds of adjustments in your role as a student during COVID-19 would 

you like to see made permanent because they benefit your ability to preform in 

your studies? 

- 24. If you were to re-do this year remotely, how would you do it differently with 

specific reference towards learning? 
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- 25. Do you have any additional information that you would like to share about 

your overall experience of online learning during COVID? If so, please detail it 

here. 

 

Section 6 - Follow Up: 

- 26. Can I reach out to you for a quick follow up interview? 

- 26a. If yes, can I please have your email address/phone number to set up a time to 

connect. 
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